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SCRUTINY COMMITTEE REPORT

To:   Chair, Ladies and Gentlemen

Performance Board Action Points - Parental 
Engagement 
1.0 SUMMARY OF THE REPORT

1.1 This report provides an update on the progress being made in relation to improving 
parental engagement in pupils’ learning.

1.2 Schools and the local authority are undertaking a number of actions to improve 
parental engagement especially with those parents that have not been reached in 
the past.

1.3 The key next step is to agree with schools the measures that will be used to inform 
future planning and to evaluate the impact of the actions taken.

2.0 RECOMMENDATION(S)

2.1 That Scrutiny considers the content of this report.

3.0 INTRODUCTION AND BACKGROUND

3.1 “Research tells us that parents and carers have a vital role to play in supporting their 
child’s education and that the home environment is the single biggest factor in 
educational attainment.” (Huw Lewis May 2014).
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3.2 Teachers can lack the confidence and knowledge to work with parents, and schools 
may not always recognise or value the ways in which parents are already engaged 
with their children’s’ learning. 

4.0 WHERE WE WERE

4.1 Most parents support their pupils learning, but schools realise the importance of 
engaging further with parents and of the need to improve the understanding of how 
parents can better support their children.  Schools have reported that engaging with 
some groups has been a challenge and will be area of focus for the future.  Some 
schools are successful in enabling parents to be fully engaged in their child’s 
learning and their good practice can be shared and developed with other schools.

There is inconsistency in the approaches taken by schools to improve parental 
engagement in learning and schools generally do not collect sufficient data on the 
impact of the actions they take, especially in relation to the impact on academic 
outcomes. 

4.2 As a result, in the self-evaluation report for 2014-15 two priorities were identified in 
order to improve pupils’ well-being and the impact on their attainment:

 Promote greater parental engagement and involvement in education and the 
school, specifically targeting those parents that the schools and the local 
authority have failed to reach.

 Evaluate the impact of actions taken to improve attitudes in relation to behaviour, 
parental engagement and physical activity participation in and out of school.

5.0 WHERE WE ARE

5.1 The inclusion service has provided support, advice and guidance to all schools 
through a half-termly Newsletter.  One example of resources available to schools is 
the Welsh Government Family and Community Engagement Toolkit (FaCE).  The 
aim of this toolkit is to indicate how FaCE can be used to enable schools to meet its 
improvement targets and “education begins at home campaign”.

Schools have been encouraged to join the Parental Engagement Network, which 
operates across local authorities.  During the autumn term a Parental Engagement 
Network event was hosted in Cyfarthfa High School where schools were able to 
show case the good work that they had been involved with. (Appendix 1)

Training on the Structured Conversation (Appendix 2) been rolled out to ten schools.

5.2 As part of the Adult Community Learning service, Jayne Powney has provided a 
number of Family Learning programmes, which are aimed at supporting adults, 
develop effective literacy, numeracy and language skills so they can function 
effectively and confidently in their daily life and support the needs of their children. 
The impact of the various programmes offered can be found in Appendix 3. 

5.3 Schools are involved in different programmes, which focus on improving parental 
engagement. These include:



 Family Learning Signature (Appendix 4);
 Families And Schools Together (FAST) - To date four schools have run this 

programme, Goetre, Bedlinog, Troedyrhiw and Gwaunfarren. All schools involved 
have reported good recruitment rates of those parents involved and an 
improvement in behaviour and engagement in school. (Appendix 5);

 Investors in Families (IiF) - supports schools to maximise the fundamental 
importance that families play in helping to shape and educate their children.  As 
of July 2014 nine schools had received accreditation and a further ten were 
registered to start this process. (Appendix 6).

5.4 The local authority is also providing advice, guidance and support in relation to 
meeting the specific needs of the parents of particular groups of pupils i.e. pupils that 
have English as and Additional Language (EAL), Gypsy Travellers and those with 
Additional Learning Needs (ALN). 

 Pupils with EAL.
 Good links have been established between Focal Point, a community 

engagement group and Education colleagues to ensure that the particular 
needs of this group are met. 

 A good practice visit to Stacey Road school, in Cardiff was undertaken, where 
the percentage of pupils who have EAL needs fluctuates between 60-70%, 
and information gathered has been shared with schools.  

 Pupils with ALN.
 Training has been delivered by the Headteacher of Greenfield Special School 

to both LA officers and schools in order to understand the parental 
perspective. (Appendix 7)

 Gypsy Travellers.
 a more coordinated and collaborative approach has been adopted across the 

LA to further improve relationships with this group, especially with regards to 
making more effective use of the community centre on the Glyn Mil Site.  

6.0 WHERE WE WANT TO BE

6.1 Our ambition is to be ranked within the top 10 local authorities in Wales by 2017 by 
ensuring improved levels of inclusion and wellbeing for all children and young 
people. This would be achieved through:

 Primary school attendance of 95.5%;
 Secondary school attendance target of 94.5%;
 No permanent  exclusions; and;
 Reduction in fixed term exclusions to:

 35 exclusions per 1,000 for 5 days or fewer.
 2.5 exclusions per 1,000 for 6 days or more.



7.0 WHAT WE NEED TO DO NEXT 

 To agree with schools the measures that will be used to inform future planning 
and to evaluate the impact of the actions taken;

 To share and review the Strategy for Parental Engagement with all schools;
 To strengthen links with Focal Point as a way to further support pupils for whom 

English is an Additional Language;
 To explore opportunities of taking part in an international project focusing upon 

“Inter-generational Art and Music” as a way to improve literacy and numeracy.
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Does the report contain any issue that may impact the Council’s 
Constitution? 

Consultation has been undertaken with the Corporate Management Team in respect 
of each proposal(s) and recommendation(s) set out in this report. 



Appendix 1 Parental Engagement Event Cyfarthfa High School 12/10/15

 Cyfarthfa High School is providing more opportunities for involving parents in the 
school such as working alongside their children.  As a result, there has been 
improvement in behaviour and a reduction in exclusions. 

 Gellifaelog Primary School employs a Family Liaison Officer in order to raise the 
profile of attendance.  As a result, there has been a reduction in persistent 
absentees and an improvement in attendance including that for Gypsy Travellers. 

 Caedraw Primary utilises the information gathered by their parent survey and 
reported that parents felt more informed of their child’s progress and more able to 
provide support. 

Appendix 2 Structured Conversation  

The structured conversation approach requires schools to give teachers time away from the 
classroom for a series of focused, managed conversations between teacher, parent and 
child.  The aim is to raise the child’s academic achievement and enhance their chances of 
success.  Teachers learn how to recap a conversation, summarise complex or convoluted 
points that both sides understand and set targets that parent/carer, teacher and child sign 
up to.  These are then reviewed at a later meeting.  Through structured conversation, 
schools are able to develop effective partnerships with parents/carers, getting them more 
involved in their children’s learning, developing effective learning targets and developing 
more individualised approaches to learning.

Appendix 3 Family Learning Programmes 2014-15

The agreed Communication & Number Plan contains five aims.  Detailed below are outlines 
of the progress made against the strategy during 2014-2015 in relation to aims 1, 2 and 4, 
as these specifically relate to parental engagement.

Aim 1 - Individuals to maximise their own potential and support the children in   their care to 
achieve.

A series of non-accredited workshops and short courses (under 12 hours) have been 
delivered to support the school curriculum, and accredited literacy and numeracy courses 
(over 12 hours) have been delivered within school and community settings.  

During 2014-2015, 506 learners have participated on courses to develop their basic skills 
with 173 enrolling on accredited courses, and 120 learners achieving a qualification.

Impact - 69% of the 173 learners enrolled on accredited courses gained qualifications 

Tracking systems have been established which demonstrate that from the total of 120 
individuals, engaged on accredited courses from September 2014 to July 2015, 39% have 
accessed employment , further education, training or volunteering opportunities (6).  



Aim 2 - A high level of individual wellbeing is enjoyed by ensuring appropriate support is 
available for learners to maximise learning opportunities

Links have been established with 20 new partner agencies to support their provision and 
client group with basic skills

Social and  Emotional Aspects of Learning  (SEAL) short courses were delivered at 
Gellifaelog and Goetre Primary Schools in partnership with Education Department to 
support the PASS system used in schools to identify children’s wellbeing in readiness to 
‘Prepare them for Learning’.  17 Parents of children with low PASS scores were invited to 
attend the short course to learn ways to support their children whilst in turn working on their 
own skills.

Impact - 99% of parents who participated on SEAL acknowledged positive impacts the 
programme has had on their understanding of their child’s needs in relation to preparing 
them for learning.

Aim 4 - Build closer links with primary and secondary schools as a means of developing 
Intergenerational Skills

Two reading cafés were held at Goetre Primary working in partnership with Pen y Dre 
Cluster Family & Education Officer, and 17 adults engaged.  These families have 
progressed onto an after school club with 3Gs continuing the reading café model.

Impact - Evaluation forms identify that 98% of parents reported that their knowledge to 
support their children’s learning had improved.  

Family Learning staff have undertaken, during September 2014, RWI intensive 1:1 training 
which will enhance programme delivery.  Workshops are delivered to parents to enable 
them to improve their knowledge on their child’s progression / developments.  

Impact - Evaluation forms identify that 96% of parents reported that their knowledge to 
support their children’s learning had improved relating to Read, Write, Inc. strategy

Appendix 4 Family Learning Signature 

The Family Learning Signature is designed to help education authorities to improve 
attainment, attendance and behaviour, particularly with hard to reach families and 
disengaged learners.

The Family Learning Signature data provides a picture of family learning capacity including 
where families require assistance to support learning, where they have the capacity to learn 
more for themselves and to identify future, disengaged learners and families at an early 
stage.

The Family Learning Signature delivers



 Data to support the effective targeting of resources and interventions to ensure the 
right support meets the right families;

 Increased family engagement and ownership of the process resulting in more 
effective intervention and outcomes;

 Reinforced social cohesion by extending the reach of the school and engaging all 
members of the family.

The family learning signature is a great opportunity for families to come together and spend 
time discussing their learning strengths and needs. It encourages families to take a moment 
to realise and be proud of what they do well as a family and also highlights what could they 
could improve.  There are no right or wrong answers and no perfect results. 

A fundamental principle of the process is that a family creates and owns its Signature. 

In Hull, where they have taken a city-wide approach to the deployment of the Family 
Learning Signature, they have experienced:
• An 18.3% drop in the absence rate;
• A 40.7% drop in the number of persistent absentees;
• A 15% increase in the number of students achieving 5 grades A-C at GCSE  (including 

English and maths);
• A significant improvement in the relative performance of children eligible for free school

Meals.

Appendix 5 Behaviour and relationships: the FAST programme 
Families and Schools Together (FAST) is an evidence-based parenting programme. In 
2010 Save the Children piloted the FAST programme in five primary schools in Ealing, 
Manchester, West Belfast, West Dunbartonshire and Caerphilly. 

The FAST programme has three aims: 
1. to help children succeed at school by improving their behaviour, supporting better 

home–school relationships, and improving their educational achievement in reading, 
writing and maths.

2. to strengthen families by improving attachment between parents and their children, 
improving communication and building parents’ confidence.

3. to strengthen communities by building trust between parents and reducing social 
isolation. 

The programme has three phases. During the first phase, focused on community outreach, 
a multi-agency team is set up to deliver the programme and build a supportive community 
around the school.  The team includes FAST facilitators, parents with children at the school, 
members of staff from that school and community-based partners such as health and social 
workers, and other members of the community.  The team then recruits families to 
participate voluntarily. 

The second phase includes an eight-week course designed to help build relationships 
between parents and their children, parents and the school, and parents and other parents. 
Each weekly session includes: 



 a meal shared as a family;
 communication games played between the family;
 time for parents to talk to other parents;
 a self-help peer-support session (without children present);
 one-to-one time between parent and child;
 a fixed lottery, which each family wins once, in which they receive a hamper of 

goods to help them support their child’s learning at home, followed by a closing 
game for the whole group. 

During the third phase parents meet every month for 22 months. Parents who have 
graduated from an eight-week FAST course plan and lead these meetings with support 
from the school.  This ensures that relationships and networks developed during the 
programme are sustained. 

Appendix 6 Investors in Families

What is Investors in Families?
Investors in Families (IiF) aims to help schools or any setting where young people learn to 
become family friendly in the context of:
 The evidence (Charles Desforges and others) that children’s attainment will rise more 

dramatically when their learning at school is reinforced at home in the family context 
through informal activities.  The desire for families to become partners with schools, in 
their children’s learning.  Closing the gap between social disadvantage and 
achievement;

 Investors in Families is an award that schools can gain every three years upon 
submission of a portfolio of evidence and a visit from an assessor.

 Investors in Families is a scheme with national standards that are locally accredited but 
quality assured centrally.

The aims of Investors in Families:
 To value and support the important role that families play in the life of the child.
 To promote social inclusion and a sense of wellbeing through positive participation in 

the child’s education.
 To provide a structure for schools to demonstrate their commitment to the Rights to 

Action agenda.
 To encourage a whole school approach to this way of working.
 To enable schools to network and share good practice.

Appendix 7 Strategies for working with families of children with learning difficulties 
and disabilities as identified by Greenfield Special School 

Understand family life
Appreciating and respecting the extra work it takes for families to care for and educate 
children with special needs is important.  Supportive teachers and learning support staff can 
help ease parents’ stress, whether it is implementing daily therapies or offering a 
sympathetic listener’s ear.  Some parents may not be aware of all the services needed to 



meet their child’s needs or be able to afford them.  Thus, informing families about resources 
in the community and how to access them is an important teacher contribution.

Learn about the disability
It is crucial to learn as much as you can about the individual child.  The child’s family may 
be the best resource for information, as well as the child’s other teachers, learning support 
staff, pediatricians, and therapists.

Communicate frequently with families
As is true with families of all children, ongoing two-way communication between teachers 
and families is key in working successfully with families of children with learning difficulties 
and disabilities.  Find out as much as possible about the child and the family’s goals for 
their child’s learning and development, and tell parents how you design your program to 
meet individual children’s needs.

For non-English-speaking families, obtain translation services through your school, other 
family members, or the community. Use graphics or icons to convey information in your 
written communication (Al-Hassan & Gardner 2002).


